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Abstract. This article is devoted to studying teacher literacy of IELTS writing Task 2
assessment in Azerbaijan as a developing country. The problem regarding lack of teacher literacy in
this area as well as reasons lying behind it were discussed to achieve an expedient conclusion. The
article also describes further plans in regard to possible solutions to this problem. Writing is a very
challenging module for IELTS teachers in Azerbaijan regarding the implementation of right tools
while evaluating. We are convinced of this because of our awareness of students’ unfavorable
writing Task 2 results in Azerbaijan. Considering the fact that ongoing assessment is an inseparable
part of teaching, it appears reasonable that it is teacher’s literacy level of assessment, as one of the
greatly influential factors, that lies at the root of students’ adverse writing test results. The reason
that makes us to focus on teacher assessment literacy in regard to this issue is that both need for
teaching to IELTS test as well as integration of assessment methods into teaching process are new
tendencies in Azerbaijan which require some more time and efforts from teachers to adapt. So
teacher literacy of IELTS writing Task 2 assessment is generally the main idea of this article.

Annomayus. OTa CTaThsi TOCBSIEHA W3YYEHHIO TPAMOTHOCTH YUYUTENEH NpPU OLECHUBaHUH
nucbMenHoro 3ananus 2 IELTS B AzepOaiimxkane. [[nsg mnoctukeHus 1eaecooOpa3HOro BbIBOJA
Obuta oOCyXJeHa mpoOiema, CBs3aHHAs C HEIOCTaTOYHOM TI'PaMOTHOCTBIO YUMTENel B 3TOM
oOnacTu, a Takke MPUUYMHBI, JIeXKalllue B €€ OCHOBE. B cTaThe Take ONMCHIBAIOTCS JalbHEWIINE
IUTaHbl B OTHOILIEHUH BO3MOXKHBIX pelIeHui 3Toi mpobieMsl. [TucbMo- oueHb CIIOXKHBIN MOTYIIb 115
npenonasareneit IELTS B AzepOaiikane, kacaromuiicss IpUMEHEHHs! TPABUIbHBIX HHCTPYMEHTOB
IIpU OLIEHMBAaHUU. MBI YOEXJEHBbl B ATOM H3-3a Halled OCBEJOMJIEHHOCTH O HEOIAaronmpUsTHBIX
pe3yibrarax ydamuxcs Mo NUCbMEHHOMY 3aJaHuio 2 B AsepOaiijkaHe. YUUTbIBas TOT (PaKT, 4TO
TEKyIIasl OLEHKA SABIAETCA HEOTHEMIIEMOM YacThbIO MPENOAABAHMA, IIPEACTABIIACTCS PA3yMHBIM, UTO
B OCHOBE HEOJAaronpusATHBIX PE3yIbTAaTOB NMHUCHMEHHBIX TECTOB YYalllUXCS JISKUT OLIEHKAa YPOBHS
IPaMOTHOCTH YUYUTeNs KaK OJHOro W3 Haubosee BIUATENbHBIX (akTopoB. [IpuumHa, KoTopas
3aCTaBJISIET HAC COCPEIOTOUYMTHCS HA OLEHKE I'PAMOTHOCTH YYMTENIEH B CBA3M C ATUM BOIIPOCOM,
3aKJII0YaeTCsl B TOM, YTO Kak HeoOxoaumocTh o0yueHus recty IELTS, tak u unTerpanus MeTonoB
OLIEHKHU B y4eOHBIH MpOIECC SBISIOTCS HOBBIMU TEHAEHIMAMU B A3epOaiiykaHe, KOTOpble TPeOyIoT
OT yuuTeneil Ooinblle BpeMEHM M YCHIMH s ajanTtaiuu. TakuMm oOpa3oM, OIICHHWBaHHE
IrpaMOTHOCTH yuuTenel no Hanucanuto 3aganus 2 IELTS, kak npaBuio, siBasieTcss OCHOBHOM uzeei
JTOM CTATBH.
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Introduction

Assessment literacy is defined as the knowledge of means for assessing what students know
and can do, how to interpret the results from these assessments, and how to apply these results to
improve student learning and program effectiveness [12]. “Of course, the idea that assessment can
help learning is not new, but what is new is a growing body of evidence that suggests that attention
to what is sometimes called formative assessment, or assessment for learning, is one of the most
powerful ways of improving student achievement" [13, 14]. Despite this, according to Paul Black &
Dylan Wiliam, formative assessment is not well understood by teachers and is weak in practice
[15]. Highlighting the importance of teacher’s assessment literacy as one of the main keys in
teaching writing, Dempsey et al mention that “writing is a skill which is often ignored in L2
classrooms because teachers lack adequate training in writing instruction and assessment” [4].

Regarding Azerbaijan, in fact, despite the adoption of global assessment methods in
Azerbaijan education as one of the effectively influential factors in the improvement of English
writing teaching, continuous search for the key to success in this process is obviously necessary
because having recently integrated into international education system, Azerbaijan education is
experiencing challenges to meet the demands of this system which is reflected in all aspects of
education including implementation of assessment tools. Moreover, considering the significance of
IELTS instructor’s knowledge and practical skills of continuous assessment of writing through
preparing student to test in their test results, IELTS teacher’s writing assessment literacy appears as
a critical subject to investigate (https://clck.ru/eporq).

Teacher knowledge of formative assessment in L2 writing classroom has been addressed by
different researchers who have investigated the effect of it on teaching writing. Showing the lack of
training received by teachers as a reason why writing is often neglected in the classroom, Dempsey
et al. emphasize the importance of providing teachers with assessment skills [4]. Crusan et al.
support this view highlighting that “good assessment practices are essential to the teaching of
second language writing” [3].

Subjects regarding “assessment categories in writing including formative and criterion-
referenced types” [7], “teacher development and assessment literacy” [9] as well as topics such as
“EFL Teachers’ Writing Assessment Literacy” [13] and “Diagnostic Assessment of L2 Academic
Writing Product” [15] have been studied by different researchers. Moreover, various researches
were conducted into Academic IELTS Writing related topics, ignoring “the impact of Teacher-
correction on the performance of students on IELTS writing test’ [1], or addressing “the perceptions
of students regarding the writing component of the IELTS” [8]. However, obviously, the literature
on the role of teacher literacy in formative assessment of IELTS writing, as Pearson cites, “has not
yet been undertaken” [10]. According to him, “how teachers respond to IELTS tasks, particularly to
learners 250-word Writing Task 2 practice compositions, has not been the subject of research, and is
consequently poorly-understood.”

Teacher literacy of IELTS writing Task 2 assessment is generally the main idea of this article
which considers the following detailed points related to this topic.

Objectives:

1. To what extent do teachers perceive the role of evaluation in teaching academic IELTS Task
2? Which formative-assessment techniques do they use through this process?
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2. Do [teachers] transfer feedback techniques from general EFL writing to IELTS, or approach
feedback with techniques unique to the context of the task? [10].

3. To what extent can teachers implement the IELTS writing assessment criteria in formative
assessment?

4. To what extend are IELTS teachers provided with relevant knowledge and skills of writing
assessment.

Methodology Research Design

We intent to employ mixed — methods design using quantitative and qualitative methods to
gather information for my research. These techniques are appropriate to our research aims because,
as Farnsworth clarifies, the former provides the study with “an in-depth understanding of your
research problem” and the latter allows you “to scale your research to provide larger sets of data for
reliability and validity”. According to him, “a combination of the two provides you with
objectivity” [5, 9].

Data Collection Methods

Case study research method will provide our study with quantitative data with regard to
preferred writing feedback techniques (research question 2) and the extend IELTS writing
assessment criteria are used (research question 3) by teachers. In details, a sample of teachers will
assess students’ writing tasks by giving written feedback. Data on quantity of every type of written
“feedback items” [10] will then be collected, coded and categorized. So the percentage of teachers
using certain types of written “feedback items” [10] will also be determined. This will be “followed
by interviews to better understand the reasons behind the trends” [11]. Semi-structured interview
will also be applied to disclose facts in regard to research questions 1 and 4. Describing interview as
a “distinctive research technique”, Louis Cohen et al. remark that “it may be used as the principal
means of gathering information having direct bearing on the research objectives” [2].

Sampling

Our study aims to implement Grounded theory using theoretical sampling. Sample size will
be determined according to “larger to smaller” technique. “A quantitative study undertaken with a
larger sample may give an insight for a fruitful qualitative study. In this case the sample for the
qualitative study is obtained from the larger sample” [6]. We will apply “non-randomized sampling
technique method”.

Data Analysis

Analysis will be realized by triangulation approach. Both qualitative and quantitative data
collected will be analyzed separately. We will use coding and categorization to describe quantitative
data collected. As Louis Cohen et al. remark, ground theory analysis “will proceed through a
systematic series of analyses, including coding and categorization, until theory emerges that
explains the phenomena being studied or which can be used for predictive purposes”. Moreover, “In
abiding by the principle of fitness for purpose” [2, p. 461). we will analyze qualitative data by using
“coding and analysis of interview themes”[10]. Finally, results from both analyses will be examined
to find out to what extent they converge.

Possible outcomes

Considering the fact that no researcher has addressed the topic of teacher literacy in assessing
IELTS Task 2 in Azerbaijan, obviously, there is no literature with regard to this area. We believe
focusing on this subject; our research will benefit language teaching in Azerbaijan education
contributing IELTS teachers to overcome challenges experienced in writing assessment which, in
turn, will be a great contribution for students to improve their writing knowledge and skills.
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Moreover, being a valuable source of information for researchers to take advantage of, this study
will encourage them to conduct further researches regarding this or related areas.

References:

1. Chabahar, M. G. (2009). Teacher-correction, peer-correction and self-correction: Their
impacts on Iranian students' IELTS essay writing performance. Journal of Asia TEFL, 6(1).

2. Cohen, L., Manion, L., & Morrison, K. (2002). Research methods in education. Routledge.
https://doi.org/10.4324/9780203224342

3. Crusan, D., Plakans, L., & Gebril, A. (2016). Writing assessment literacy: Surveying
second language teachers’ knowledge, beliefs, and practices. Assessing writing, 28, 43-56.
https://doi.org/10.1016/j.asw.2016.03.001

4. Dempsey, M. S., PytlikZillig, L. M., & Bruning, R. H. (2009). Helping preservice teachers
learn to assess writing: Practice and feedback in a Web-based environment. Assessing writing,
14(1), 38-61. https://doi.org/10.1016/j.asw.2008.12.003

5. Farnsworth, B. (2019). Qualitative vs quantitative research—what is what. Retrieved August
2019, from imotions: https://imotions. com/blog/qualitative-vsquantitative-research.

6. Radhakrishnan, G. (2014). Sampling in Mixed Methods Research. International Journal of
Advances in Nursing Management, 2(1), 24-27.

7. Klimova, B. F. (2011). Assessment methods in the course on academic writing. Procedia-
Social and Behavioral Sciences, 15,2604-2608. https://doi.org/10.1016/j.sbspro.2011.04.154

8. Sankara Narayanan, R. L., & Mathew, P. (2020, March). Teaching International English
Language Testing System (IELTS) Academic Writing and Exam Strategies Online to Develop
Omani Students’ Writing Proficiency. In Arab World English Journal (AWEJ) Proceedings of 2nd
MEC TESOL Conference.

9. Newfields, T. (2006, May). Teacher development and assessment literacy. In Authentic
communication: Proceedings of the 5th Annual jalt Pan-sig Conference (pp. 48-73).

10. Pearson, W. S. (2018). Written Corrective Feedback in IELTS Writing Task 2: Teachers'
Priorities, Practices, and Beliefs. Tesl-Ej, 21(4), n4.

11. Streefkerk, R. (2019). Qualitative vs. Quantitative Research| Differences & Methods.
Scribbr. Retrieved, 3(10), 2021.

12. Webb, N. (2002, April). Assessment literacy in a standards-based urban education setting.
In annual meeting of the American Educational Research Association, New Orleans.

13. Wiliam, D. (2013). Assessment: The bridge between teaching and learning. Voices from
the Middle, 21(2), 15.

14. Black, P, & Wiliam, D. (1998). Assessment and classroom learning. Assessment in
Education: principles, policy & practice, 5(1), 7-74. https://doi.org/10.1080/0969595980050102

15. Xie, Q., & Lei, Y. (2021). Diagnostic Assessment of L2 Academic Writing Product,
Process and Self-regulatory Strategy Use with a Comparative Dimension. Language Assessment
Quarterly, 1-33. https://doi.org/10.1080/15434303.2021.1903470

Cnucok numepamypul:
1. Chabahar M. G. Teacher-correction, peer-correction and self-correction: Their impacts on
Iranian students' [IELTS essay writing performance // Journal of Asia TEFL. 2009. V. 6. Nel.
2. Cohen L., Manion L., Morrison K. Research methods in education. Routledge, 2002.
https://doi.org/10.4324/9780203224342

O]
Tun nuyensuu CC: Attribution 4.0 International (CC BY 4.0) 558


http://www.bulletennauki.com/

broemens nayxu u npaxkmuxu [ Bulletin of Science and Practice T. 8. Ned. 2022
https://www.bulletennauki.com https://doi.org/10.33619/2414-2948/77

3. Crusan D., Plakans L., Gebril A. Writing assessment literacy: Surveying second language
teachers’ knowledge, beliefs, and practices // Assessing writing. 2016. V. 28. P. 43-56.
https://doi.org/10.1016/j.asw.2016.03.001

4. Dempsey M. S., PytlikZillig L. M., Bruning R. H. Helping preservice teachers learn to
assess writing: Practice and feedback in a Web-based environment // Assessing writing. 2009. V. 14.
Nel. P. 38-61. https://doi.org/10.1016/j.asw.2008.12.003

5. Farnsworth B. Qualitative vs quantitative research—what is what // Retrieved August 2019,
from imotions: https://imotions. com/blog/qualitative-vsquantitative-research. 2019.

6. Radhakrishnan G. Sampling in Mixed Methods Research // International Journal of
Advances in Nursing Management. 2014. V. 2. Nel. P. 24-27.

7. Klimova B. F. Assessment methods in the course on academic writing //Procedia-Social
and Behavioral Sciences. 2011. V. 15. P. 2604-2608. https://doi.org/10.1016/j.sbspro.2011.04.154

8. Sankara Narayanan R. L., Mathew P. Teaching International English Language Testing
System (IELTS) Academic Writing and Exam Strategies Online to Develop Omani Students’
Writing Proficiency // Arab World English Journal (AWEJ) Proceedings of 2nd MEC TESOL
Conference. 2020.

9. Newfields T. Teacher development and assessment literacy //Authentic communication:
Proceedings of the 5th Annual jalt Pan-sig Conference. 2006. P. 48-73.

10. Pearson W. S. Written Corrective Feedback in IELTS Writing Task 2: Teachers' Priorities,
Practices, and Beliefs // Tesl-Ej. 2018. V. 21. Ne4. P. n4.

11. Streefkerk R. Qualitative vs. Quantitative Research| Differences & Methods //Scribbr.
Retrieved. 2019. V. 3. Ne10. P. 2021.

12. Webb N. Assessment literacy in a standards-based urban education setting //annual
meeting of the American Educational Research Association, New Orleans. 2002.

13. Wiliam D. Assessment: The bridge between teaching and learning // Voices from the
Middle. 2013. V. 21. Ne2. P. 15.

14. Black P., Wiliam D. Assessment and classroom learning //Assessment in Education:
principles, policy & practice. 1998. V. 5. Nel. P. 7-74. https://doi.org/10.1080/0969595980050102

15. Xie Q., Lei Y. Diagnostic Assessment of L2 Academic Writing Product, Process and Self-
regulatory Strategy Use with a Comparative Dimension // Language Assessment Quarterly. 2021. P.
1-33. https://doi.org/10.1080/15434303.2021.1903470

Paboma nocmynuna Ipunsama k nyoruxayuu
6 peoakyuio 26.02.2022 2. 03.03.2022 2.

Ccebinka 05 yumuposanus:

Ibayeva Ya. The Significance of Teacher Understanding of Formative Assessment for
Effective English writing Teaching in Azerbaijan as a Developing Country: the Case of Academic
IELTS Writing Task 2 // bronnerenp Hayku u mnpaktuku. 2022. T. 8. Ned. C. 555-559.
https://doi.org/10.33619/2414-2948/77/67

Cite as (APA):

Ibayeva, Ya. (2022). The Significance of Teacher Understanding of Formative Assessment for
Effective English writing Teaching in Azerbaijan as a Developing Country: the Case of Academic
IELTS  Writing Task 2. Bulletin of Science and  Practice, 8(4), 555-559.
https://doi.org/10.33619/2414-2948/77/67

O]
Tun nuyensuu CC: Attribution 4.0 International (CC BY 4.0) 559


http://www.bulletennauki.com/

